Finnish Early Education
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It is a great pleasure for us to be here again in Fukui and to talk to you.
We will present together with (...)* I can start with maybe more general description about
the system and the challenges that we have. And then will go to the level of day work with
children and then something about our experimental activities which we have been doing for
developing a new system.
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At the moment actually we are planning to develop a new system of early education in
Finland. It has started with the new government in which we have a new minister of
education and he's ready to carry out his work.
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But let's go to the system which is the best in world. I agree that the system is the best in
the world. Organization of the system. But then there might be some problems in the daily
work with the children. First about the present situation, our daycare system is from 0 up to
5 years and every family has the right for daycare but parents have to pay a according of

their income.
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In Finland we have for every 6 year old children a kind of preparatory year before the school.
It might be a kindergarten class or it might be zero grade at school. So every 6 year old
Finnish child is going to participate in preparatory activities and this is free for everyone so
you're not paying for this.
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And under 5 all children have a kind of educational team in which there's 3 adults usually —
one teacher, one social educator and one nurse. And about 12 to 24 children depending on
the age of the children. So it might be 4 children or it might be more depending on the age
of the children. If the age is bigger more children but one adult. And the ideal is defined at
the moment so in each such team there should be one teacher who has university level
education which means baccaleaurate, 3 years education at the university, but the ideal is
maybe not realized in many cases.
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But we have also problems. Maybe it's not known but in Finnish early education there are
serious problems and if we can't do this problem solve, it's my subjective opinion maybe, but
the first problem is skill orientation. The object of early education is no time for education on
child development so it's care for the whole day and that kind of combination — we should
combine care and education in the same time. Often it will be only care. This is one of the
basic problems. And the goal is well-being is the main goal, has the effect that people
maybe think that education isn't very important. But it's very important I can say.
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It may be difficult to understand that we have a system of social work which is supporting
the children all the time here. At the same time that we have this day care we have strong
social work which is supporting each child, especially children if they have problems. So this
is a kind of division of work between social work and day care.
So maybe the idea of social work is not so ... in Japan but it means that we have
psychologists working, social workers who have special education for supporting children
and families. So that it's a family support all the time except that care.
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The problem may be how this day care in the day care centers and the social work are
coordinated. How they are doing the coordination between the two.
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And the third problem is funding of the whole system. And actually goals are decided for the
whole country but our government is not giving money for the municipalities or cities and
the city budget is for the day care system. And this is a problem because there is a
permanent deficit on the city level on money. And that means that there are goals which
should be fulfilled and no money for the cities that are doing that. They have to find the
money for attaining these goals. This is a problem on two levels: goals here and the

municipalities have to find money for these goals. They don't have money.
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One problem is low participation. In many countries people think that actually the Finnish
early education must be maybe excellent because of good (...) results, but the fact is that
only half of the children under 5 years participate in the system. It's growing a little bit but I
think this is a little bit fake.
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And the reason for this, you can see the numbers here, 62 percent is said to be the
participation from 0 to 5 and 6 years old when it's free for everyone so it's 96 and 3 percents.
But it might be some a little bit less than what is said officially. reason is that mothers can be
paid if they stay home with a small child under 3. So mothers get money from the
government directly if they stay at home with the child. In that case, under 3 years old
children are not getting any early education in day care centers because they are home with
the mother who is paid to home in order to stay at home. This is cheap for the government.
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We have law, laws about day care not early education. That means that we have only care
goals — how to take care of the children not how to develop the children. This for me is the
problem because early years is the best age for developing the child, for influence.
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I see a big problem in the continuity of how school readiness is developed in early education.
In spite of the good (...) results, we have a problem with that. That early education in that
care frame is not developing enough school readiness for the children.
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And let's go to the, I'm sorry with this. My technical skills are not good enough to translate
or to make change the picture. I think this picture is one of the basic pictures that should be
known at least in administration because this is describing the effects of investing in the
school system. In the whole lower line you can see that we have early education on the left
and then we have school and then we have after school schooling. On the left, on the up we
have which kind of profits investments in the school system, or educational system can give
professional society in the form of social capital. If you look at that, this is actually from the
world bank.
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The world bank, this is made by the 2000 the Nobel Prize winner in economics, Heckman.
Made the kind of comparative study in which he decided actually if we are investing
something on early education it's giving the biggest return. Biggest return in any terms. If
we are investing in higher education it's actually not profitable at all according to Heckman.
And on this basis the World Bank made a recommendation in 2005 and also they collected
all the studies which are analyzing the results of follow-up studies in the world and one
concludes the most profitable investment in educational system in any country is the early
education — not later. You are late if you are investing later. You should invest the most on
early education. The profit will be the biggest.

NIE 2000 F/—RIBEFFEREBEDAYIIUIZE>THEON-EDTY,



BB CORENRARDEI—UI(CDEABENITEE A ERECLHERAEREIT
E=DTY . HoWHETHRRDIEZ—2TY,

ANYIRUIZENIE, EFEHE~DREFERICAERTEHYEE A,

ZLTIAIZE DT, HRERT(E 2005 FICBEETVVEL=,

F HAPOTAO—TYTHAERDAIHEEDH T EQBEICEVTELHEFENH TR
LB EDEVMREIFRRHEE THALEROITEL =

BTREWTFEREA RTRELTVWDESITEHGYEY  BHBBICRRDIREZLT
2SN, FEARKISEYET

This because this is World Bank which is saying that. So this is just economic counting.
Economically the most profitable investment in any educational system in any country is
early education. That's a kind of - I met our minister of education before I left here and I
asked him do you this know about what the World Bank is saying. He said, “No, I have never
heard.” I said, “"How can you make politics if you don't know the basic facts?” He said, “Oh,
I'll order my secretary to take a look at that page.” So, I think you can take a look at that
World Bank if you are interested in that because this is amazing for making any politics. This
is how to invest in school system. This is also for educators. It is a kind of message that your
work is the most important work in educational system.
Oh, sorry. (speech went on very long — hard to translate)
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There's on trick in that picture because that picture, the condition of this kind of profit is that
we have high quality early education program. Only high quality early education programs
are giving that kind of profit. Then we have to ask what is the high quality of early education
program?
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Brain research is giving the answer to that. What is the high quality program? It's also quite
clear the answer that play based, play-oriented program is giving a permanent effect on
child brain development on any children. Play is the most important activity in any program
and I think this is quite, after 2007, I think this is a kind of message - we should all - brain
researchers are sending to us. You should play in day-care, in early education, if you want to
have permanent effects and profit from those programs Play is the thing.

ROMARNEDEEZEHLTVES . EOFENTATSLEFFMTLLIAN?
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So we can say something about how to support play development.
And one of the basic factors here is that play is important developmental factor but not as
instinctive free activity which is (...) It demands a certain type of guidance in order to have
that profit from play activities.
Now we are making a change. We are going directly to the play development. My time is up
now.
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Actually we have some video for 6 minutes and we're going to show it. That's why we tried
to skip some slides. The problem about development and play is there are different
approaches to play. So in one play is not supported or play is something not serious, not
important. Another play is accepted as children's own activity so it is valued and respected

that adults don't intervene with the children.
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The 3" approach is that play is actively supported by adults in all possible ways. So I'm
going to introduce the third approach.
Actually what we were doing for 8 years at the university. We have organized university
teaching where our students for early childhood education had 2 years of different (...)
What I am presenting here, this is from our approach towards play. We understand
children's play as the main age appropriate form of learning and development.
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So that children don't need at early age any special learning activities if you are able to
organize and develop their play activities really properly.

So it is as well the primary form a child's thinking. A movement from thinking using body
movements and actions. It is like gesture language of children. It is moving from thinking in

gestures to thinking in words and concepts.
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Play is child’s language. This is non-verbal form of narration. A child uses play as a medium
to create narratives about himself and the world.
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So we have defined the highest form of play as developed narrative role play
Here are the criteria of mature narrative role play that we developed with our students.
f=BlE,. FIT47-B—ILTLLEZHEVDOFDREEDOHELTERLTLET,
SIS R REB LMLz RRLIZF5T47 - B—ILTLADEELZRLTH
YEJ,

It is social constructed by 2 and more players. It is imaginative, creative. Lasting in time.
Some of our play activities with children and students lasted for several weeks, months and
even years.
F9.2 AULEDOBHEUFITE>TEHBSNTVWARELHYET . VI TAT4T THER
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When children developing the same story, the same plot on and on.
Also play should be challenging. It should be difficult for the children requiring new skills and

new ideas bringing all the time.
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I think early childhood teachers know that children play the same and the same and then
they leave because it gets boring if they don't know how to develop it.
So that's why that narrative structure is very important that children are able or somebody
helps them to build a new event, a new exciting turn in the plot and then they go on.
FEICYEE. AILHEESHAER EHEFT,
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So here are some theoretical points about play and child development. S
Such like motivation, comprehension or understanding of other person's perspective, other
point of view, imagination and volition and self-regulation. You see there are no academic
skills in the (...) because this is no the main goal of play. It develops, I will show you results,
but it's not the main point in play.
ST BEREFELDHREICATIERLEDRAUIDLOMHYET,
BUHEFOLODBEZFORA. BiEHh, BEGEZLEHEHHEZMY . BRTEHED
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There are problems in play development. The current research shows in all over the world
all cultures and countries and citing just few others, that increasing number of children do
not develop mature developed forms of play before school age. So many children before

school are not able really to create good play activities.
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One of the solutions, and this was our solution, adult intervention into children’s' play.
So in our university, our featuring project, was training teaching education students how to
play with children, how to intervene effectively in order to support the development of more
mature forms of play in children.
EREBED—DELTRA-EMRELI-DN, FHDBFEUCADKADN ATL =,
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We used creative drama intervention, so we used certain methods of creative drama where
adults take roles and start playing with children in roles. The main role is to involve children
into a process of active exploration, experiencing and reflection and to support in such way
children’s own play.

Fr=BIE. BMEBID N AFEZRAVEL . KADERZEL., ADRICEYESTLSF
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—+9BHIETY,
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The main criteria for this activity is creativity and improvisation. Central focus is students

and adults have to be creative.
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Here is the episode. I will show you how does it look. Here is the two children wanting to
play together. 3 years old boy and 5 years old girl.
COFEDELEEL, BIEMEAEMETY, FELHZFDITEE. KALEIER
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So they wanted to play pirates and robbers. So the boy took the role of a knight fighting the
robbers and the girl took the role of princess. Students took roles. One student took role of
a robber. The other student took role of a knight — the same as the boy. Another student
took a role of a princess. Here is that episode. Before at the beginning of play so they are
sailing in a ship. Then robbers have Then the robbers have robbed their treasure box. They
are searching all over the house and then they find the robber but he has no treasure box
anymore. So they are taking the robber into the prison. And here is the episode.
“ANEBHEEEDOEVELIZVERS>TUWELZ, BOFIE, MELESEHTDEREZE
BY . ZOFIEBERDEZEMYEL-, PE-BLFREELFT . —AILBEDEK. D
ZFHERDEERLKIICHLTORZELEFT . TXDEREELHIFELNELT,
BIDBETHELIIMICE O TVET . ECANBENPLOTET. THEEVFEL- ¥
ZERLT. BBZHRRELFI N 59 TICERZTH->TLWER A WO (FREZTFERTIC
ANnFLL,

So all adults are students, university students studying early childhood education.

RANBHAG HHREFEFSKFETT,

(video clip)
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You see here the small boy is out of play already. He has heard “it is in the forest” and he
has his own idea of where is a forest and he is out now he is getting things to go to the
forest.
BEICTL AN TNS, INEGEBDFER TSN, COFE"FITA-TRLTLY
BELNIDTY , ECMNIHEDHHELIDIIEBFDTATT7 THY. AT, FEAFTC
=ODYEB>TLET,

So if students would not play, play would stop in this place already. Between two children
play would stop because one boy is out of play. He develops his own line.
But there are double roles. Student is knight as well and he is going on and asking, “If you
will not say where is the treasure box you will stay in this prison until the end of your life.”
ZLT. TL—DgRIF oY, kF->TLFEVELZ, BEOF—ADPHTLEST:
DT.2 ADFEL-LTIEHGEIToNGTGES1=DTY . REBAFDEYSEEZTLET,
LAL. —AZRIZGYEL-, BITROFEICIE/NECICHINEDLLE,
FTRHIFFRICWAIEITESEIEE>TLET,

(about video)
Now the robber starts telling it is in the forest and so on and so on. They are getting more
information from the robber. This boy is already ready to go to the forest. Now the students
are saying, “Hey, hey, come back.”
BBEN. ERNFROPICHAGELENHLEL ., RENMSKYFFLWEGEZIEISELT
WET ., CHELDBOFIL, FITITERBMNTEFEL . ZEMNTRZ . ROTHINTIEED
TWEY,

He's telling what he learned. “It is in some city which is upstairs. Where it might be. It is over

there.”
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This student said, "I stay here as a guard because he might escape.”
Then now they go upstairs to look for the treasure. Just one more minute.

There are some mothers sitting here. He's telling everybody about the robbers and the

treasure.
WA EONTERBYIZELET, [FERIIZBDOEHICHL K, ECITHIATEAS, HoB
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COZEFBRENRIFHENTENOM G, RIRYTHEDIEE > TLET,
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CHELIZESTWADIEBHRI-ETY , COFIEREBEEMITOVTELTLET,

And we will find the treasure very soon. I just wanted to see you the environment. So we
had the whole small house where we have arranged those play activities for the children and
students and their parents. Maybe I will commentate it a bit, so have you understood that
students actually build and construct play activity for these children because they are not
able too construct it themselves but they want to play.

FCICEMEFROMNEL = CCTRYDKRFESRELELLD REEFLREED
ODEEZENTWA/NSLEEYTY , PLERRSE TV EELLDTI N FEEL
NFEBLD-OIZERICETT HEVDFHZEEL-LDEES MY NFEITET
LESHD EONABR BB TR TAZLIETEEEAMN, TL1ELEZLDSTT,

But let's see next week the girl is taking more active role and she is performing many
activities that students did the week before. So she already learned something and she will
develop play and students can be a bit less active and they would help only when children
don't know what to do and play is going to stop.
SEFIRDBEZRTHFELELEI ROFHNIVEBHGZEREZR-LTEY., FIOEIZF
E-B MO EDELETOTVEY WA, I TIAMNZZV, BUZRFEL TS
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It's very important that students would develop only such activity that is interesting for the
children that children want to play. This is not adults' idea what to play but this is children's
idea of what they want to play.

Here are main steps in construction of play intervention. The first step is introduction of a
story through storytelling puppet presentation or dramatization. So students all read the
story or play story in roles or with puppets for the children.

FAELMMEVET DX, FELEABKRERS  BU-WEBS L IFHICREHE
MIEFBICKYTY, BIETEF-VEVIRADEZTIHGL BEU-WEWNSIFELDEAIC
FBHRETY,

TLANDRNADELGFIBETRDESYTY . RIDATVIE, AEE>=YRICH
ATTC A —=ADBAZTVET . FEFFEIEDEHICETODRN) —Z5E
HEMNETY. FZE LY, AREESYLET,

If students see “that OK children are excited they really like this story” then they start taking
roles in acting. Just one adult in a role from the story would appear in the house and
something happens and then children start following the character and proposing
something.
FEBEMNKREICRMN—)—ZRICASTZEFAE AT NIE, ZEZECIHROE
T o Ab—=)—D M5, KADE—ADPRIZRUVHLTELEIT T, AMLMNEIST, FE
VBRI XFZEREVIRD  IREZROFT,

So this is the second step. This second step is constructed when one event, something

happened through that role and children respond. And then adults respond to the childrens
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response. It's a dialogue. It's not adults are dramatizing exactly the story which they read,
you understand. They follow children's ideas. So this might be totally different version,
totally different story but they finally play out.
So this is improvisation.
ZLTINAEZRRETY ., FEEE. REBLAPTHEN., —DDARUMNEEIS
T FHREBDNENICRET DB EICIRFEYET . KALLEFHREEDORISIZESHIZRIG
LTWEFT . TNEREETT . RADFHATHENE-ESY EREICHEZELTLLKDT
[FHYVFERBAL FELEDTATTIZRSTIKDTY , £<AIDFE. E4d/\—30(C
O TLABLNGNTNE, BoIEHEFTELEHNDTY,
ZI3TY . INIXENEGZDTY,

The third step is reflection because children and even adults don't really remember what
happened. And next day or next week they start painting the story they played or they start
painting their play. Both students, adults and both children adding something to the story.
Usually they might use a huge piece of paper on the wall and they paint and if children are
not able to paint, let's say small — really small children like two years, they add something
but students would paint for them and they paint together. Also students write down what
the children are telling. So they get a new story — a story that children create during
reflection.
FEZERREIE. B (RBR) T, FR =51 RKA62Z21 EAGEBRICG>F-OhZEL
ODHMYERZTWVELWASTY , BEFIEXZBEIZIX. BoEL-YEERITRERDE
T o AR——IZEZRE . FHREEDMADNANSLEMLTWNEERY . BE(E., BICKEL
MESTHEVDTOWEET 2B EDLIGNENFELE  TRE—ILIEFUFELLD. B
SIFIEAETRELD T, ZENIDYITRZEMLT, —#IZSNLET , FELLIEFE
LB NDNWCEEZEETBOTVEET BE (RBR) OIS FEL-BITFHLLVY

Bt TLKDTY,
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I want to mention that in this our experimental environment children are from zero to five
and even some six years old. These are mixed age children. And all children might
participate — not in all play activities but in certain play activities they would participate. Let's
say when they are searching for the robber, all even small children come to search together.
They are so excited. They really want to find the robbers and they all go. Other times they
would go play to other activities.
CORBRREOFHELLE. EORMNOEFEET, AIANI6E T, BEE FhnDFHES
TY . ZLT. ChoDFEL-BIEEENSMLTVET , INTOEVTHL, —#F=T
SMLTWASFH--BBETLEI FIZIE, WOMNBEEZIFELTNSELFELLS. NS4
FHI-bIAHALG—HITELTOET EoIFETEHEELTLNT, RBITEEEZR DI,
FTRTIZPYMHYT=L, BIDOEIZHFNDEOMHEHETLED,

58 7 15 #

The reason why we have mixed age children is that we have noticed and we know that play
is cultural activity and children traditionally learned to play from each other. Younger would
learn from elder children. When we have mixed age children in one environment younger
children develop much better and much quicker.

BEEROFELLEELTVAERE, ESALEI MY TLEIA . VN ILHE
BTHY. FELEBIIMGHMMICEEVLALERENEITEEZH>TLSNETY , FTD
FIRRELDFELENOFEVFET . BAEFHMODFELBIZKDRIETIL, INSIEFHES:
B [FEMZRL [FAMTESERLTLEFERT,

Now I'm moving to the results, so our research shows what happens when we organize
activities in such a way. Of course I have presented just very very small. We follow results
on all possible levels. Here are changes in the children collectively. These are collective
changes in collective play activity. So transition from daily things to imaginary thoughts. Like

usually children play in kindergarten some cartoon, some pokemon maybe totoro something
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like that. Maybe some stories they know and everyday life mother, home, doctor, school,
kindergarten, something like this. When we start playing those reading stories and playing
stories fantasy clothes so things change from those daily usual things. Children move to
imaginary clothes.

ZHEAHEMIBYELLI M- DOMBEIL. COKILGHETEBZHRAT H&. AH
FEIDHMEWLNSTEZHLNITLTVWET 1B AA . FAFFERICERITNSLGZRRLTL
BIZTTEEH A AN EHERIE. TAATRBELGLANIILTOIDTY  EEMIZFEL
EBIZEEARONEL -, KENGBEUDFEOR TRAMNGEEARON-DTT,
BEMNEBBOERADBITIL, BEERGLFEL-LEIHHE T, BEOR7EY, MO
DEIGEDH, ZEDFEENZRELTOET =544 LKODDRAM—)—IZHTLEDIE,
BRDBLLDOFICHOTELI>TWNSERSA. R BEESA., FR. HHE D L5714
LDTY  A—1)—ZELIRHT-LE. oD BERNLGLONIT7U 30 —DRREHEL
FY, FELLNEROERDIBALZOTLLDTY,

Also children start combining plots of several stories of different stories. They start bringing
ideas from everywhere from what they know and that's very funny.
And in reality actually children keep on playing. Block building, also with cars, with all
possible other activities and they play home play still but little by little some general theme,
the most popular most favorite theme like I said pirates or robbers emerge which is long
lasting and lasts for several years.
FEBLIFEL ADOYENOLKONDHEEZFH > TS TEAEDLERHFET . H
LIbMNOTAT 7> WKACENDHERBASEFELLIEMOTLSMNLTY,

K REICEFHEBETOVIOEYOE, BURICEALHLWHED THEVET
FT.ZLTHEIBI2INS, LT DELNT—TITHEST AFLORVE., RBART
RUFFENTODBHOBEL N =T —IHABRNTLED T,
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Also we can see increase of young children’s participation. Small children first they look,
they observe, but then very quickly they try to join. You can see when they understand
what's going on, or I don't know what they understand but when they like, they join the
activity. When they are tired or maybe they don't understand they just go and play
something else. But they become more and more active and they really observe and they're
very curious about what bigger children are doing.
INSGEFELEDSMMEZ TBHELSTEEHYFET  IMNESLEFIE. FTHMIZBIC
THEBELT. HoELSMICT—HEITSMLESELFT  AZxPoTLVDD M hbhhh
. F=EaMoKTEEAVER XL, —#ITOUENELWET  Bhf-&E, (&
EAABBTERENOEEICFE A MDBUANTOTLENET . LAL. BOIFEAEATE
EIRIICARY . Lo ERBEL, RKELGFAL->TVAILLZERBIZFFLEELES>TRTWLS
NDTY,

And the broader (...) of cultural tools in play appeals cultural tools we mean also behavior
models but also cultural tools like children when adults play with children. You say they had
crowns, but we had no crowns. Adult students quickly they made crowns and then children
know “OK, we can make”. They just imitate in the middle of play, "Oh, we don't have
treasure box. OK let's go and make treasure box.” So when adults together they all get ideas,
“"OK we can create. Let's make an aeroplane. Let's draw a ship so we can sail in the ship.” So
it comes and children learn. OK they can create anything even in empty space.
BEODHRTOHEEY—ILDI>E, LYLEHG.)F FEROLIGTEIET LT TLEL,
RKADFEIZBEEFESREEDLSILGHEY—ILEEKRLET, (LA WLIEEEF ST
W=EEITNE BREF>TLVEL , KADEENHHTTEEZIEY. TOK, TESLIE
BHIEEFELBIEHMOTNS,, EVDRATAYETELET . [HH. EFRM ALY,
OK. EFEZEAEYICITIO 1o RAD—REL, IXTOTATTHHIZEYES 0K, TES
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Also children learn to imagine and to pretend because small child like 1 year and a half he
doesn't know how to pretend but first she gets crown she's running, running as myself but
at a certain point suddenly she becomes princess because she's imitating elder children or
adults.
FELBEFBBLT. EDOANETEHENIEZZVET . 1 mMFLLBLDNSTEFED
[T, BELBENITEZRYFER A RYIDIBIFEARNEITITELIETERBEFICANLD
TYED. HEAFRITHELIERAIZ. FLEDFEZORADELETHIETT Y RRITA
NEHEIIGHDTY,

Also we see increase of general creativity and of course increase of cognitive abilities and
skills in children. But this like the final side effect of play activity.
Here are results of the adult trajectories. So childrens participatory trajectory gradually
changed from resistance, uncertainty, lack of self-confidence to raising interest, careful
observation and active participation to leadership and organization of activity. This happens
in 1, 2 or 3 years, but this, let's say leadership and organization of activity usually happens
when child is about five years — between five and six. It's a very gradual process.
FEL-LOMREMLRIEENSMNIEY  ILAARMBENPCAFTILIELLEHEE
MYET A, CHIEBEVDEFHORBEHRTHEELIICEIDTY,
NERADEDYICELMBDIERTY . FEL-LDSMERT HRIL. KE. T
T, BEORMMS, RAICEADEFERVMAR, J—F—2vT EFHOMBIE~DE
BRESMANEEELTOEET, COZEIE 1K 2 BFELIESFTREIVETH. U4
— T EEEDOMBAE DB . 2L LB 5~6REICEERISETT . Ch
[FIEEICHENLGTOERLEDTY,
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OK, this is the last slide.

Analysis of collaborative interactions revealed that adult participation in joined activities:
drama, play, painting or some other activities raised the space supportive for the
development of all participants, both children and adults. We can see adult development
even to a greater level than children’s development. Participation in joined play moves
participants into collaborative for construction of shared activity system. Adults have to
understand children and have to find tools how to interact with them, so they learn. Adults,
I mean.

OK. INAZBEDASARTY,

HRTDIEICLDEEEADHERZRELT, Fo7 BRI IGEOCZDMODFSHICKA
ASMTBHIEITEY ., FEL-E. RADRADSMEDRRDRMZERKETHIEN
BALMZGRYEL=, FELBDAEIYL. CLARADEEDANKENLRNILTHD
CENDOMNYET  BEEADSMIE, ELITFENT DLW LA ZTEDT-HDHREEEIC
DEAYET  RAFFEL-LZERTIDLENHDHEEDIC, WMo EFET D-ODY—
WERDIFBBENHYET, TLT. KAZENRZSDZE RIFEIDTY,

1 &5 07 43 40 7
And then it prepares the next developmental step: self-development in children. Children
start developing their own activities — their own play activities, and professional and
personal development in adults. When our students then go to (...) schools and to
kindergartens we can see that they are more flexible with children and are more skillful with
children and professional experienced teachers.
Thank you for your attention.
ZLTRDFEERBEALBNO>TVEFT, FEL-LDOEHECERTY , FEL-BITE
DB TEATHBEDERZRODASLICHYET  HEUMN D, KRAIZESTHLDFEMI
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Maybe I can add that we have constructed on the base of this work, UNESCO instructional
program, which is accepted by UNESCO and this is a kind of developmental, international,
early childhood education instructional program which is now going on in some universities.
We are going on with that kind of activity. This has led to a new instructional programs
which we are using now in teaching.

FFMRBETNIE FAZEOHEDA—XIZIE, ARRADHEBETOT LB HDHEL
ITETYT . INIE MELK DD DKRETEDONTWSEBSH REFITOTFLD—D
ELT  ARRAZRZITFANONTWDEDTY  A-BELFEBD—DELTHRITTLET,
DS AR BICREFRALTOSHLLEETOT S LICDAENS>TLEDTT,

Q8A (FHEMES)

There are quite a lot of different systems involved because we have I think 1920s we
already had a kind of parents guidance system and psychological services for the parents. I
think this is the problem of that social work and social psychological work which is
supporting educational care. I think it's mainly a kind guidance which is the main kind of
support. So it's economical support first. If the mothers are staying at home they are paid
money and often that money is given to the family and salary of the mother who would go
to work. This is not profitable to go to work at all because it's negative income. If you are
asking about the educational problems. So I think this is mainly on the (...). There are some
supporting causes for it, so after birth there's a kind of family support for those families who
are coming. It starts from when the child is coming, so it's before the birth starts support
which is connected to family centers. They have family centers. Family centers are giving a

kind of guidance in taking care of the children. It's help and it's also for development at the
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same time. This kind of system is quite old. I think this is not going very far because it's
mainly about the health — how to educate a healthy child. This might be the cause.
BHRTEVATLIF BLGDALDONMEHTI(ETAHYET, 1920FKIC FAF-BIETT
[SRAAF VRV RT LER DO DILEBIGEY —EREHF O >TEL, FAlE, Ch(FH
BOTT7EYR— L TWEY—I v LT R0 BEEMLGAEORELEBRNET,
FITHR—FERLEL-BRELIEEDMETY,
BV ELGOFEFNGYR—ETY, (D405 RTIR) BETRILTWASEHIC
[T, ZEDOBANITONTEY, Z<LDHFE. ZOEEIFEFELTVIBHOREDIE
ENSHENTVEYT, Chldk, BEDOFFED T, FoEFIATAYYMIBYFEE A,
HEBBIZOVWTEMIN TSSO THAIE, FAlE. SHIEEICCOREERVET, 20D
OOV ODDYR—PERLHYFET  HERDORIEICIEZIEN A HOT. ThlE
EIRDEEMDIRFEYVFET AL, HEDRINLIT7I) —Eo 23— BN oI HR— A Z (T
BNFET, IT7I)—tUE3—TRH . BREELITOTLT, BELLICHRDEHDLD
TLHADTY . COBDVATLIEMNEYHWNTY , ChIZEITEEICOVLVTOLDTY
N BELGFHREZEIIAEEITNE, ChIETNFERZNBDOTEGWNERNET,
DENERTHAHRIREMENHYET

There are a lot of community center libraries like poetry hour for mothers with small children
or story reading or story activities. There are different clubs. Church clubs for mothers and
parents can come with children. So there are in community there a lot of different activities
where parents can come learn something, have class.
INSEFELENDRHRL., ZHEMNEFED =8I poetry hour | D K5%2Z2 =T«
U EA—DEEEN(EABYET . ADIZTELHYET . HO-ODHEEDIFTF.
FHRIBERLIENTEFET . A2 =T AICIE RN ZEUITELIENTEDHR AL
EEAHY . ZLDIZIANHYFET

26



